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Abstract: This study investigated the multifaceted stressors faced by kindergarten teachers and identified the factors that
hinder their psychological resilience. It proposes the “Resilience Triangle” theoretical model, which integrates internal
resources, external supports, and a dynamic adaptive system. A three-tier support framework is then systematically
elaborated: (1) individual empowerment (cognitive reframing and psychological capital cultivation), (2) organizational
optimization (transforming managerial culture, workload reduction, and supportive mechanisms), and (3) systemic synergy
(home-school-community collaboration and policy reinforcement). The research offers both a theoretical basis and a practical
blueprint for establishing a sustainable mental-health support system for kindergarten teachers, thereby safeguarding the
quality of early-childhood education.
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1.Introduction

At a pivotal moment when early-childhood education quality is under intense scrutiny, kindergarten teachers confront
stressors that are increasingly diversified and high-frequency. Escalating social competition and ever-rising parental
expectations have placed unprecedented professional pressure on these educators. A recent survey is sobering: 97 % of
teachers have experienced setbacks of varying degrees, and 48.7 % report having endured significant or even severe setbacks
(Song & Wang, 2024). Psychological resilience defined as the capacity to adapt positively, recover, and grow in the face
of adversity, has therefore become the core psychological capital with which kindergarten teachers confront occupational
challenges (Werner, 1993). Resilience not only underpins teachers’ own occupational well-being and professional growth but
also directly shapes young children’s psychological development and the overall quality of education. Within the professional
domain, it manifests as the ability to sustain mental health, professional enthusiasm, and a strong sense of efficacy in a work
environment that is both high-pressure and emotionally demanding.

A growing body of empirical evidence confirms that resilience is neither innate nor fixed; rather, it is a dynamic system that

can be substantially enhanced through systematic intervention (Xi, 2006).
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2.Multidimensional Challenges to Kindergarten Teachers’ Mental Health

Kindergarten teachers as a group are frequently afflicted by pronounced feelings of frustration, and the distribution of these
feelings varies markedly across subgroups. Specifically, younger teachers (aged 18-30) report stronger frustration than their
counterparts in other age brackets (Yang & He, 2018); rank-and-file teachers experience significantly higher frustration than
principals; and teachers in provincial-level kindergartens report greater frustration than those in municipal or substandard
institutions (Wang, 2023). These patterns vividly illustrate how organizational context and career-development stage exert a
crucial moderating influence on teachers’ psychological well-being.

2.1 The Triple Gap in Resilience Development

A double deficit in emotional regulation and self-efficacy. Research shows that negative emotional experiences directly
weaken teachers’ ability to regulate their emotions (Yu & Zhang, 2005). Lacking effective stress-management skills, many
teachers are easily driven into emotional exhaustion when confronted with children’s behavioral problems or parental
criticism. At the same time, insufficient professional skills lead to low problem-solving efficacy; novice teachers, in particular,
often fall into helplessness because of overly simplistic instructional strategies.

A double defect in support systems and job design. Inefficient kindergarten-based teaching-research activities seriously
undermine teachers’ problem-solving capacity and sense of self-efficacy. More than 60 % of teachers report feeling anxious
and fatigued at work, and nearly 40 % have experienced burnout (Pi et al., 2019). A major cause is blurred job boundaries:
teachers must simultaneously shoulder roles in caregiving, instruction, administration, and parent communication, leaving
them little opportunity to focus on core teaching tasks.

A double scarcity of professional identity and resource support. Poor compensation and low social status drastically erode
teachers’ occupational loyalty (Jiang, 2017). Non-tenured teachers face especially acute job insecurity and psychological
stress, yet their need for resilience development has long been overlooked (Sun & Zuo, 2010). Moreover, parents’ questioning
of teachers’ professionalism and frequent conflicts in home-school communication further undermine teachers’ perceived
social support (Zuo et al., 2013).

2.2 Cascading Effects of Resilience Deficits

Insufficient psychological resilience not only precipitates individual teacher burnout but also triggers a downward spiral in
educational quality. When teachers endure prolonged high stress, their emotional investment in pedagogical interactions
diminishes markedly, and their pedagogical sensitivity declines, both of which hinder the formation of secure attachment in
young children. Gradually eroded professional identity accelerates the exodus of talented practitioners; one survey shows
that fewer than 50 % of early-childhood-education graduates remain in the field five years after graduation. Meanwhile, the
collaborative climate deteriorates as negative emotions spread across the staff, ultimately fostering a pervasive culture of

negativity within the organization (Li, 2021).

3.Theoretical Construction: The “Resilience Triangle” Model for Kindergarten
Teachers’ Psychological Resilience

Drawing on the interactional model of resilience and the findings of Southwest University’s research on preschool teachers’
resilience (Xi & Sang, 2002), this study innovatively proposes a “Resilience Triangle” structural model. The model
decomposes resilience into three interrelated and mutually reinforcing systems that jointly build robust psychological
resilience for teachers in a complex and ever-changing professional environment.

Core Cornerstone of Resilience. The Internal-Resource System constitutes the bedrock of teacher resilience, encompassing
self-efficacy, optimistic explanatory style, emotional-regulation skills, and a growth mindset. Among these, self-efficacy is
central: it directly shapes teachers’ motivational level and behavioral choices when confronting challenges. Research shows
that teachers with high self-efficacy tend to view difficulties as surmountable challenges rather than insurmountable threats,
thereby effectively reducing the intensity of their stress responses.

Catalyst for Resilience Growth. The External-Support System serves as the vital external scaffold for resilience development,

covering peer support, home-school partnerships, managerial care, and professional-development platforms (Tian, 2017).
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Within this system, social support functions as a “resilience catalyst”, offering timely emotional comfort and tangible
instrumental aid when teachers face stressful situations. Particularly, parental understanding and collaboration can markedly
alleviate teachers’ role strain, enhance their professional identity, and increase job satisfaction. When teachers receive
encouragement from colleagues, care from administrators, and support from parents, they gain greater confidence and
motivation to tackle work challenges and continuously strengthen their psychological resilience.

Key Engine for Resilience Advancement. The Dynamic-Adaptation System constitutes the core driving mechanism of
resilience development, encompassing cognitive-reframing ability, goal-focused strategies, and meaning-making capacities,
features that reflect the dynamic and growth-oriented nature of resilience (Hu, 2019). For example, teachers can reframe
instructional failures as learning opportunities, reflecting on and extracting lessons to enhance their own competence; or
they can closely link daily work with children’s developmental outcomes to discover deeper meaning and value, thereby
boosting occupational happiness and a sense of achievement. This dynamic-adaptation capacity enables teachers to promptly
adjust their mindset and behavioral strategies in the face of stress and challenges, fostering self-growth and a leap forward in
mental-health education.

These three systems interact and reinforce one another, forming a virtuous cycle. Internal resources provide intrinsic strength
for coping with stress; external supports supply necessary assistance and resources, accelerating resilience development; and
dynamic adaptation drives post-stress self-growth and resilience enhancement. For instance, when a teacher faces a parental
complaint (a major stressor), high self-efficacy (internal resource) prompts the teacher to seek guidance from the principal
(external support). Through reflection, the teacher adjusts communication strategies with parents (dynamic adaptation),

ultimately turning the crisis into an opportunity for professional growth and further elevating psychological resilience.

4.Practical Pathways: Building a “Three-Tier Support System” to Empower Resilience
Growth

4.1 Individual Empowerment: Activating Intrinsic Resilience Factors

The cornerstone of enhancing kindergarten teachers’ psychological resilience lies in strengthening their individual
psychological capital. Evidence-based interventions can be implemented as follows:

Cognitive-restructuring training. Using “setback-analysis workshops”, teachers are guided to identify automatic negative
thoughts (e.g., “Parents never cooperate”) and convert them into balanced cognitions (“It’s normal for some parents to have
concerns; | can take the initiative to communicate”). After an intervention grounded in cognitive-behavioral techniques (ABC
model), teachers’ scores on an optimistic explanatory-style scale rose.

Psychological-capital cultivation. Four core competencies are targeted, Self-efficacy: Each teacher keeps a “micro-wins”
journal, recording daily small successes (e.g., “Today I comforted Ming-Ming when he cried”) to accumulate evidence of
competence. Hope: Goals are broken down via the SMART framework; the vague aim of “improve parental satisfaction”
becomes the concrete target “have in-depth conversations with two parents every week”. Emotional-regulation skills: Ten-
minute daily mindfulness exercises (body-scan and mindful-breathing techniques) reduce anxiety levels. Stress-reframing:
Teachers are taught to reinterpret physiological stress signals (such as a racing heart), as the body “getting ready to meet the
challenge” (Chen, 2023).

Bibliotherapy program. Bibliotherapy for childcare staff shows efficacy in emotional healing. Reading circles can be formed
around titles such as “The Courage to Teach”, guiding teachers through the stages of identification, catharsis, and insight for
effective emotional release.

4.2 Organizational Optimization: Creating an Ecosystem That Supports Resilience

Cultural shift in management. Foster a psychologically safe climate where teachers feel free to voice stress and accept
imperfection in practice. Replace punitive evaluations with “developmental assessment” that celebrates growth; principals
schedule monthly “One-Hour Listening” sessions to hear teachers’ concerns; institute a no-blame incident-reporting system
that invites teachers to share unsuccessful attempts at handling children’s conflicts so the whole staff can learn together.

Administrative load reduction. Streamline meetings and paperwork: adopting a concise lesson-plan template saves about
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30 % of preparation time; clearly demarcate duties between teachers and caregivers to prevent role overlap and confusion.
Innovative support mechanisms. “Teachers’ Oasis”: a dedicated space with recliners and emotion-release equipment for
decompression. Mentorship program: experienced teachers provide on-call consultation for novices. Peer support: regular
“Resilience Story Circles” where staff share successful coping experiences. Professional assistance: partnerships with local
mental-health agencies offer teachers free counseling resources (Ma, 2023).

4.3 Systemic Synergy: Building a Resilience-Nurturing Community

Through parent classes, open-house days, and similar events, foster a shared educational philosophy between home and
school. Efforts should particularly focus on helping parents appreciate the professionalism and complexity of teachers’ work.
Education-authorities should: incorporate mental-health services into the quality-assessment framework for early-childhood
programs; increase the staffing quota for kindergarten teachers and guarantee equal pay for equal work; establish a “Teachers’
Mental-Health Care Fund” that offers targeted support to rural kindergartens. Research shows that a 1-point rise in salary
satisfaction is associated with a 27 % increase in teachers’ professional commitment (Liu & Wu, 2005). Create a “Teacher
Psychological Support Alliance” with universities and medical institutions: normal universities can offer specialized courses
on “Teacher Resilience”; hospital psychiatry departments can set up fast-track counseling services for teachers; community
libraries can designate “Teacher Healing Reading Corners”, thus providing comprehensive, round-the-clock psychological

support for teachers.

5.Safeguard Mechanisms for Sustainable Resilience Development

Building psychological resilience requires institutional guarantees and continuous investment to prevent it from becoming a
one-off campaign. Institutional embedding, include resilience training in the kindergarten’s strategic development plan and
in-service teacher-training system; specify that each teacher must receive no fewer than 20 clock-hours of resilience-focused
training annually. Publish a Teacher Psychological-Support Handbook that standardizes procedures for stress identification,
peer referral, and escalation, giving staff a clear roadmap for accessing help.

Financial commitment. Allocate a portion of the annual budget for mental health services to contract with qualified
psychologists to provide lectures, seminars, and on-call consultations.

Allocate funds for decompression equipment (e.g., recliners, massage devices). Finance restorative activities and guarantee
every teacher two paid hours per week for on-site relaxation, such as reading, gardening, or any chosen calming pursuit.
Four-dimensional evaluation system: Instant feedback via “Questionnaire Star” to monitor participation and satisfaction;
rapid cycle adjustments ensure programs meet real needs. Pre-/post-tests with the Connor-Davidson Resilience Scale (CD-
RISC) to quantify gains (Rutter, 1987). Surveillance of organizational-health indicators, turnover and sick-leave rates, as
indirect evidence of program impact. One focus-group interview each semester to explore the mechanisms underlying change,

capturing strengths and weaknesses for continuous, targeted improvement.

6.Conclusion

Cultivating kindergarten teachers’ psychological resilience is not a task accomplished overnight; it is a systematic endeavor
that demands synchronized efforts from the individual, the organization, and society at large. The “Resilience Triangle”
theoretical model and the “Three-Tier Support System” proposed in this paper provide a practical framework for enhancing
teachers’ mental health.

At the individual level, the focus should be on training in cognitive reframing and emotional-regulation skills, empowering
teachers to confront workplace challenges and pressures with a positive mindset and heightened self-adjustment capacity.
At the organizational level, a supportive managerial culture and optimized job design are essential to create an environment
that nurtures teachers’ psychological resilience. At the systemic level, resources from families, kindergartens, and the broader
society must be integrated to generate a powerful collective force for safeguarding teachers’ mental well-being.

Elevated resilience not only determines teachers’ occupational happiness and quality of life; it is also a cornerstone for high-
quality development in early-childhood education. When teachers are able to rebound swiftly from setbacks and continue to

grow under pressure, the educational setting becomes a vibrant life-space in which both teachers and children thrive together,
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realizing the intrinsic value of education.

Looking ahead, further research should delve into the underlying mechanisms linking teacher resilience with teacher-child
interaction quality and explore differentiated pathways of resilience development across diverse cultural contexts. Such
inquiries promise to furnish robust scientific evidence for building a more comprehensive, inclusive, and effective support

system for teachers, thereby sustaining and advancing the healthy development of early-childhood education.
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